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Abstract - In education, stagnation limits development; thus, a curriculum evolves. The 
MATATAG curriculum was implemented to enhance the Philippine education system, and 
while related studies highlight its positive features, most focus on broad perspectives rather than 
teachers’ in-depth experiences. Therefore, this study examined teachers’ perceptions during the 
early implementation of the curriculum, focusing on instructional implementation, training, and 
workload. Employing an embedded mixed-methods approach, the study revealed teachers’ 

positive views of the MATATAG curriculum, identifying major strengths such as reduced 
subject areas and age-appropriate content. However, there are still evident challenges, such as 
time constraints and a lack of resources. Teacher training proved beneficial; however, stronger 
institutional support and additional resources are still needed. Lastly, the workload was 
generally described as manageable. The teachers have an affirming outlook on MATATAG 
curriculum implementation because they understand its benefits and its difficulties. Overall, 
teachers are expected to demonstrate their readiness and flexibility, capacities that may 
encourage successful implementation of the curriculum. 

Keywords: Curriculum reform; educational transition; MATATAG curriculum; professional 

development; teachers’ perceptions. 
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1. INTRODUCTION 

In the field of education, nothing is worse than stagnancy. Social facets necessarily 

evolve over the years, and a curriculum is likely to turn outdated and become ineffective 

in the long run (Law, 2022). Thus, constantly modifying a curriculum is essential to adopt 

changes. Supporting curriculum reform does not necessarily require reinvention; rather, it 

ensures that the educational vehicle remains working in navigating the path of development 

(Estrellado, 2023). Hence, curriculum reforms ensure that the education system remains 

responsive to challenges and continues to meet society's needs. 

In accordance with this, the 2022 Program for International Student Assessment 

(PISA) report revealed that the Philippines ranked 77th among the 81 partner countries of 

the Organization for Economic Cooperation and Development (OECD) (Congressional 

Policy and Budget Research Department [CPBRD], 2024). This implies a lack in students’ 

science, reading, and mathematics competencies, causing the Department of Education 

(DepEd) to take an important step in education reform (Garma, 2024). Reconsidering the 

concerns under the previous curriculum, DepEd, alongside the Assessment Curriculum and 

Technology Research Centre (ACTRC), led the MATATAG Agenda in 2023 (Kilag et al., 

2024a).  The MATATAG curriculum features a more relevant educational system to 

integrate skills for the future while upholding the core values of Maka-Diyos, Makatao, 

Makakalikasan, and Makabansa within the teaching-learning process (Department of 

Education [DepEd], 2023). 

The new curriculum received a generally positive reception from parents, teachers, 

and students (Guzman et al., 2024), with pilot implementation across 35 schools yielding 

optimistic results and support from numerous stakeholders (Philippine Institute for 

Development Studies [PIDS], 2024). However, curriculum implementation may not be as 

smooth sailing as it seems on paper (Mathura, 2019). While findings accentuate favorable 

aspects of the MATATAG curriculum, these mostly come from preliminary observations 

rather than thorough explorations about the teachers’ perceptions, who are the primary 

curriculum implementers. Most studies highlight policy framework and student outcomes 

at a wider level, and despite the reported benefits, emerging challenges mentioned in other 

studies suggest otherwise – that curriculum implementation is more complex than how it 

appears in official reports. There is still a limited verifiable evaluation capturing teachers’ 

perspectives about the initial implementation of the MATATAG curriculum. This shows a 

real gap in which research findings must be proven (Miles, 2017), supporting Mathura's 

(2019) claim that if teachers' perceptions are not sufficiently considered, the complexity of 

new reforms may become more challenging.  

To address the existing research gap, this study aims to explore elementary teachers' 

perspectives on the implementation of the MATATAG curriculum. Hence, this study 

explored elementary teachers’ perspectives during the early phase of the MATATAG 

curriculum, investigating how they perceive the curriculum in terms of instruction 
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implementation, training, and workload. These insights were used to measure the various 

effectiveness, adequacy, and intensity of these components. Through this, an updated view 

of the curriculum has been provided, with qualitative and quantitative findings that show 

how certain factors shape teachers' perceptions during the curriculum reform. Furthermore, 

it addresses teachers' needs, which can guide the development of professional growth 

programs. Evidence-based suggestions were also presented to support future 

implementation efforts in the curriculum. Finally, this study supports future studies on 

curriculum implementation, providing significant insights for researchers in the Philippine 

education context. 

Specifically, the following research questions were answered: 

(1) How do grades 1 and 4 teachers perceive the initial implementation of the 

MATATAG curriculum? 

(2) How do the teachers describe their experiences in terms of instructional 

implementation, training, and workload; and 

(3) What are the levels of instructional implementation effectiveness, training 

adequacy, and workload manageability among the teachers during the initial 

implementation of the curriculum? 

2. LITERATURE REVIEW 

2.1. Curriculum Reform 

Curriculum reform may be defined as the altering of an existing curriculum through 

improvements towards developmental demands (Ishemo & Hamidu, 2024). It is considered 

vital to address both national and global needs (Diquito, 2024) by updating learning 

objectives. To ensure the effectiveness of curriculum changes, a theory of change, 

accompanied by scientific evidence or rigorous trials, is considered imperative (Gouëdard 

et al., 2020). The curriculum theory provides a framework for curriculum development, 

ensuring coherence and alignment with educational goals (Syomwene, 2020). Notable 

models include Tyler’s (1949) top-down approach and Taba’s (1962) grassroots model, 

both of which emphasize educators’ key role in developing the curriculum (Costa & 

Loveall, 2002, as cited in Bhuttah et al., 2019). While it has been traditionally viewed in a 

“top-down” angle, Gouëdard et al. (2020) explained that curriculum reform has since 

transitioned to a more “bottom-up” strategy, highlighting the important role of teachers in 

its process. Hence, teachers hold important responsibilities in enabling the implementation 

of a new curriculum, from being the guide to learning to the interpreter of the curriculum, 

helping learners understand what it entails and the expected results (Katshuna & Shikalepo, 

2023). Curriculum reforms help realize new changes by updating learning objectives and 

methods as educational goals shift. To ensure the success of these changes, reforms must 

be guided by a theory of change backed by scientific evidence or solid trials (Gouëdard et 

al., 2020). Mondal and Das (2021) further argued that the successful implementation of a 
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new curriculum hinges on a good understanding of the nature of change itself and a clear 

conception of the curriculum’s objectives. They asserted that educators, stakeholders, and 

education leaders must be well-informed about the curriculum changes for the changes to 

succeed.  Hence, a great understanding of the curriculum’s philosophy and its necessary 

structure is crucial for effective implementation. 

 

2.2. Curriculum Reform and the Instructional Practices, Training, and Work-Life 

Balance of Teachers 

The way educators effectively implement instructional strategies also plays a 

critical role in the successful adoption of an educational reform (Dizon et al. 2024). 

Following this, therefore, educators are called to develop their instructional strategies to 

enhance a smooth process for an effective learning experience (Bibon, 2022). In relation 

to this, the study of Sari et al. (2025) revealed that the teachers in Mahalona, East Luwu 

adopted different teaching strategies to ensure their instructional practices were aligned 

with the demands of the new curriculum. Accordingly, classroom instructional 

improvement in primary education is to be improved through strengthened teacher 

responsibility and dedication to professional learning (Geletu && Mihiretie, 2023). 

Unfortunately, teachers are usually not included when the curriculum is designed 

(Kusmawan et al., 2025), while inadequate teaching resources and infrastructures make 

curriculum implementation during transition difficult (Sari et al., 2025). 

The significance of training programs for teachers’ professional development has 

been well recognized (Asim, 2024). Researchers such as Ybnu et al. (2024) noted that the 

efficacy of teacher development programs for curriculum change is an essential component 

of educational improvement. Hence, insufficient professional training for teachers is 

considered a major obstacle to the successful implementation of the MATATAG 

curriculum (Saro et al., 2024). This is based on the assertion that inadequate training 

impedes teachers’ effective implementation of the curriculum (Ntumi et al., 2023). 

Therefore, teacher training for curriculum changes should be continuous for teachers to 

adapt their practices successfully (Govender, 2018). 

 Abdiraham et al. (2018) proposed that all organizations must make 

provisions that give employees adequate time to attend to their work and family 

obligations. Work-life balance entails a commitment to work roles; this commitment 

positively impacts the transfer of skills and values into life outside work (Sirgy & Lee, 

2017). These roles have now become significant in improving organizational performance 

and employee satisfaction. Following this line, there is growing recognition of the 

importance of teachers’ well-being and healthy work-life balance in education (Bayucot & 

Grana, 2024). Elaborating on this, professional and personal obligations affect DepEd 

teachers’ work-life balance (Aguilar & Dumaguin, 2022). Therefore, any concerns about 

work-life balance must be taken seriously and addressed immediately (Mercado, 2019). 
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2.3. The MATATAG Curriculum 

Launched on August 10, 2023, the MATATAG curriculum features a pivotal 

advancement in education (Estrellado, 2023).  Kilag et al. (2024c) stated that the change in 

the curriculum signifies an important step toward addressing persistent issues in the 

Philippine education system. Primarily, the MATATAG curriculum reduced the amount of 

content by 70% (Aquino, 2024). To provide a more concise display of learning outcomes, 

the number of competencies has been reduced from 11,000 to 3,600 (Alvarado, 2023). 

Following its policy guidelines in DepEd Order No. 010, s. 2024, the implementation will 

be done in phases, with the first phase of implementation for kindergarten, grade 1, grade 

4, and grade 7 in school year 2024-2025; grade 2, grade 3, grade 5, and grade 8 in school 

year 2025-2026; and grade 6, 9, and 10 in school year 2026-2027 (Department of Education 

[DepEd], 2024). For grades 11 and 12, an independent plan will be presented, and the 

curriculum will be fully implemented by the school year 2026-2027. This approach gives 

way for a smooth progression, permitting educators and stakeholders to grasp the 

developments of the curriculum. As Kilag et al. (2024b) detailed, the MATATAG 

curriculum could prepare students to succeed in an evolving world by developing their 

digital literacy, global citizenship, and critical thinking. 

 Among the observed advantages of the MATATAG curriculum 

implementation are experiential learning, strategic pedagogical approaches, and alignment 

with international learning standards (Kilag et al., 2024d). In their study, Gaudicos et al. 

(2024) also emphasized the curriculum’s effectiveness in preparing Filipino learners with 

21st-century skills. The authentic application of scientific competencies among students 

has also evolved with the curriculum's interdisciplinary approach (Ocampo, 2024). Being 

learner-centered, the MATATAG curriculum features “four instruction principles (4Is)— 

inclusive, ideational, integrative, and innovative” which support the efficiency of learning 

experiences (Uy et al., 2024). Furthermore, Loza (2024) identified reduced competencies 

that allow teachers to concentrate on instruction, as well as a holistic approach to teaching, 

as positive changes brought by the new curriculum. 

As promising as it appears, shifting into a new curriculum entails numerous 

challenges before its complete implementation (Garma, 2024). As stated by Mondal and 

Das (2021), challenges in implementing curriculum shifts include inadequate 

infrastructure, attitudinal concerns, teacher training, and financial constraints. In this 

context, the infancy of the MATATAG curriculum has been plagued with obstacles that 

overlap with the complexities of the reform efforts (Kilag et al., 2024c). Under the 

MATATAG curriculum, the 45 minutes allocated per subject have been deemed a 

challenge (Herrera, 2025). Considering the diverse needs of learners and, at times, 

insufficient materials, introducing a new topic and administering activities in such a short 

time can be extremely demanding for teachers (Lobitaña, 2024). The scarcity of 

infrastructure also appears to be a daunting concern for curriculum change (Kilag et al., 
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2024c). Aside from limited resources, refusal to adapt to change has also been recognized 

as a drawback (Lagbao, 2024). 

 

2.4. Teacher Insights on Curriculum Change 

Teachers’ perceptions about curriculum change are significant and should be taken 

into consideration (Aytaç, 2023). When introducing a new curriculum, teachers should be 

given sufficient time to make sense of the changes (Clasquin-Johnson, 2016). Macdonald 

et al. (2016) stated that a teacher’s “depth and breadth” of experience determines their 

motivation and ability to adjust to a shifting curriculum. Saro et al. (2024) revealed how 

teachers perceive the potential of the MATATAG curriculum to refine higher-order 

thinking skills and to accentuate authentic learning activities aligned with current academic 

and pedagogical trends. Bejasa (2025) also emphasized both positive and negative 

perceptions, including relevance, its student-centered approach, limited resources, and the 

insufficiency of the 10-day training program. Therefore, teachers perceive the transition to 

the new curriculum as a mix of opportunities and obstacles (Neri & Espinosa, 2024). 

While existing studies address policy frameworks, student outcomes, and 

stakeholder insights at a broader level, this study deepens the examination of the 

MATATAG curriculum by generating both qualitative insights and quantitative results 

through an embedded mixed-methods approach. By analyzing key aspects such as 

instructional implementation, teacher training, and workload, this study presents a more 

comprehensive view of curriculum change, thereby strengthening the evidence base on 

how large-scale educational transitions are experienced at the classroom level. 

3. THEORETICAL FRAMEWORK  

This study is based on Bandura’s Social Cognitive Theory (SCT). SCT provides a 

model involving triadic reciprocal determinism. In this model, what people do, think, and 

experience all influence each other (Bandura, 1989). In the context of education, a 

teacher’s beliefs, attitudes, and perceptions will always influence their experience with 

the curriculum. Furthermore, factors such as teaching methods, training adequacy, 

workload, and other environmental and behavioral factors also affect how teachers think 

about and how they engage with the curriculum. 

In line with this, SCT declares that people take an active role in their own lives. 

Teachers direct their own teaching using their beliefs, past experiences, and confidence. 

But too much working without enough training and a heavy workload might discourage 

them. These factors thus will influence their active engagement and response to curriculum 

changes. Hence, this study uses Albert Bandura’s Social Cognitive Theory to understand 

the teachers’ views on the MATATAG curriculum. This framework sheds light on how 

teachers both influence and are influenced by their perceptions and responses to curriculum 

changes. 
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4. METHOD 

4.1. Research Design 

 This study used an embedded mixed methods approach. As explained by Sharma 

et al. (2023), this intends to use a dominant method of inquiry, supported by a secondary 

methodology, to assess the overall inquiry. According to Almeida (2018), the research has 

two steps: a qualitative phase followed by a quantitative phase. Qualitative data were 

originally collected through interviews to examine teachers’ viewpoints on the 

MATATAG curriculum and to gain an overall understanding of their outlook. Then, 

quantitative data were collected to assess the extent of these themes across a larger sample 

of participants. The secondary outcomes helped strengthen the findings from the primary 

method (Sharma et al., 2023). 

4.2. Participants 

 Homogeneous purposive sampling was used to select respondents believed to share 

common attributes that are useful for providing insights for the study (Nyimbili & 

Nyimbili, 2024). Particularly, the participants were Grade 1 and Grade 4 teachers from 

public elementary schools in the San Simon District of Pampanga.  Ten elementary 

teachers took part in the qualitative phase. To prevent confirmatory bias (Berkovic, 2023), 

the quantitative respondents were selected from 12 of the 14 public schools in the district, 

excluding two schools involved in the qualitative phase. Additionally, for a population of 

53, a sample size of 47 was determined using the Raosoft application with a 95% 

confidence level, a 5% margin of error, and a normal distribution of 50%. 

Table 1: The Respondents of the Study 

Public Schools in the San Simon District Sample Allocated 

School 1 2 

School 2 4 

School 3 6 

School 4 3 

School 5 4 
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School 6 4 

School 7 2 

School 8 4 

School 9 6 

School 10 5 

School 11 3 

School 12 4 

TOTAL 47 

4.3. Data Collection 

The study collected data through a semi-structured Interview Protocol Guide (IPG) 

and a survey questionnaire to examine teachers’ perceptions on the MATATAG curriculum 

with its instructional implementation, training, and workload. The IPG was developed as 

per Creswell and Creswell’s (2018) guidelines and validated by experts in qualitative 

studies, curriculum development, and language. To ensure   reliability of the instrument, a 

practice interview with an eligible nonparticipant was conducted. 

To gather further quantitative data, a 4-point Likert scale was applied in the survey 

questionnaire. This is an effective tool for collecting research-related data (Dalati & 

Gomez, 2018) and was also expert-validated and pilot-tested with 14 qualified respondents 

outside the study sample. A measure of reliability attained a Cronbach’s Alpha result of 

0.962 which demonstrated excellent internal consistency. 

Table 2: Reliability Statistics 

Cronbach’s Alpha No.  of Items 

0.962 15   
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 Prior to data collection, the ethical standards were followed by obtaining the 

necessary approvals and consent from the relevant authorities and participants. Formal 

letters were addressed to the Schools Division Office of Pampanga, school principals, and 

possible participants to request their approval. Visits were made to the schools to discuss 

the study's objectives. After obtaining their consent, interviews were scheduled at the 

participants' convenience. The interviews were conducted either in person or online after a 

prior reminder. With their consent, the interviews were recorded and later transcribed for 

analysis. The same process was followed in the quantitative research. The survey 

questionnaires were administered via an online convenience sample, and all responses were 

securely stored in Google Sheets for analysis. 

4.4. Ethical Considerations 

The ethical principles were followed in line with the Data Privacy Act of 2012, the 

National Ethical Guidelines for Research Involving Human Participants of 2022, and the 

Belmont Report of 1979. Rigor was ensured through frequent communication with the 

involved institutions. The participants were aware of the aim of the study, what they would 

do, and how their response would be used. Data collection started after participants had 

completed the informed consent procedure. The researchers used aliases to protect 

participants’ privacy while preserving their research protection through limited data access 

to the research team.  

4.5 Data Analysis 

To examine and identify the prominent themes in the qualitative data, reflexive 

thematic analysis was used. Through this, researchers are not only aware of their views but 

are also certain that the analysis fits into theoretical constructs (Braun & Clarke, 2022), 

following Braun and Clarke’s (2020) six-step process: data familiarizations and writing 

familiarization notes; systematic coding of data; generation of initial themes from coded 

and collated data; checking and refinement of themes; defining and identification of 

themes; and report writing. Because this approach is flexible, it allows for meaning-

oriented interpretation of data (Terry & Hayfield, 2021). The validity of the study was 

ensured through member checking and triangulation (Morgan, 2024), which provided an 

in-depth analysis of teachers’ perceptions of the MATATAG curriculum. 

For the quantitative data collected from the survey questionnaires, descriptive 

statistics were applied to systematically identify relationships within the data (Kaur et al., 

2018). The data collected from Google Forms were entered and processed in Google 

Sheets, where SPSS was used to calculate means and standard deviations and to identify 

average responses related to instructional implementation effectiveness, training adequacy, 

and workload intensity, using appropriate verbal descriptors. 
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Table 3: The Statistical Ranges and Equivalent Verbal Descriptions of the Four-Point Likert Scale  

 

Point 

Statistical 

 Ranges 

Verbal Descriptions 

Level of  

Effectiveness 

Level of  

Adequacy 

Level of  

Manageability 

4 3.26 - 4.00 Highly Effective Highly Adequate Highly Manageable 

3 2.51 - 3.25 Effective Adequate Manageable 

2 1.76 - 2.50 Ineffective Inadequate Unmanageable 

1 1.00 - 1.75 

Highly  

 

Ineffective 

Highly  

 

Inadequate 

Highly  

 

Unmanageable 

4.6 Establishing Trustworthiness and Rigor 

 This study was guided by the four criteria for qualitative research trustworthiness 

proposed by Lincoln and Guba (1985): Credibility was established through participant 

engagement and member checking; transferability was achieved by providing clear and 

detailed information about the study context, including challenges, participant 

qualification, and organizational support in the  MATATAG  curriculum shift; 

dependability was ensured through careful documentation of the research process and 

analytical methods;  and confirmability was addressed as per the notion of limiting research 

bias through systematic documentation and participant validation of the results. 

5. RESULTS AND DISCUSSION 

From the interviews, four themes have emerged, which coincided with varied 

teacher perspectives on the first phase of MATATAG curriculum implementation, ranging 

from positive aspects such as adequate training, reduction of subject areas, and provision 

of exemplars to challenges, including readjustments to weekly lesson distributions, time 

constraints, and insufficient learning resources. 
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5.1. Satisfactory Curriculum Experience 

The initial implementation of the MATATAG curriculum yielded a range of 

insights among teachers. At first, a sense of curiosity engulfed them about what was new, 

whether their students could handle the corresponding changes, and whether they could 

adapt. These express a reflective resistance rooted not in the logistical challenge of 

“starting over” but in the awareness of the toll that the change can take on them, given their 

professional practices. As Harris and Graham (2019) explained, it depends on the type of 

change that teachers would adapt to curriculum reforms.  

The participants primarily felt uncertain upon learning about the change towards 

MATATAG, revealing an inner meaning-making process that curriculum reform induces 

among teachers. They analyzed the content and structure of the shift in light of their 

existing perceptions and experiences. As Desyatova (2020) observed, teachers view 

reforms as intrusions on their curriculum judgment. Even so, resistance does not 

necessarily equate to refusal of change, but rather to a phase of reflection to evaluate the 

implications of the reform for their well-established identity and pedagogical approach. 

Hence, teachers must have internal resonance with their own values and sense of agency 

to successfully implement a new curriculum (Hughes & Lewis, 2020). 

“My thought was: What’s new in the MATATAG curriculum that wasn’t in the 

previous one, the K to 12? And can we still handle it?” - P1 

Certain participants also expressed skepticism about implementing the MATATAG 

curriculum. They pondered the necessity of the shift, expressing doubts about their capacity 

to adapt. They justified that as seasoned teachers; they are concerned about their ability to 

coordinate their existing identities with the expectations of the new curriculum. Such 

occurrences happen because teachers view change as an obstruction in their lives (Konakli 

& Akdeniz, 2022). As Tajeddin et al. (2023) explained, curriculum change often leads to 

identity pressure among teachers as they navigate a space between their mastered 

professional ideals and skepticism toward change, especially when it disturbs their 

professional identities without adequate time for reflection. 

“When we heard about the MATATAG, all of us were wondering if we ourselves are 

strong. Of course, it’s something new, so we are not that open to adopt a new 

curriculum." - P8  

Despite the uncertainty and skepticism, the participants reported improvements in 

the MATATAG compared with the previous K to 12 curriculum after the first phase of 

implementation. The majority considered the reduction of subject areas as advantageous to 

both teachers and students. Unlike the previous curriculum’s packed learning 

competencies, MATATAG is centered on streamlining content and enhancing the 

important learning targets (Abaiz et al., 2025). In turn, the pressure on the teachers to cover 
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extreme topics was lessened and students were allowed to focus on foundational 

competencies. This corresponds with the findings of Gordon et al. (2022), whose review 

on teacher self-reliance and change features the direct effect of curriculum-based teaching 

on teachers’ confidence in their instructional execution.   

“This makes things efficient for teachers, because in the K to 12 curriculum there 

were too much learning competencies.” - P10 

Apart from the positive comparability over K to 12, most participants also 

perceived their experience as satisfactory, providing supportive input on the changes, such 

as the compression of the learning competencies and the reinforced focus on reading, 

writing, and mathematics. Another advantageous feature they identified was the provision 

of lesson exemplars, which reduced teachers' obligation to prepare daily lessons and 

assessments.  As Saro et al. (2024) described, the curriculum was appreciated because of 

its focus on foundational skills and structured lesson exemplars, which supported effective 

teaching. This corresponds to Villaver et al. (2024), who noted that MATATAG centered 

on fundamental skills, thereby improving teachers’ instructional clarity and student 

engagement. 

“In a way, it’s positive since it is way easier for me to teach now with the 

MATATAG because I’m guided.” - P2 

5.2. Dual Implications for Instructional Implementation 

The participants framed the reduction in subject areas as one of the phases that 

worked well during the curriculum's initial implementation. They accept the advantages 

that came with the modification to refine students' grasp, as they were handed over with 

focused instruction. As Kilag et al. (2024b) noted, the MATATAG curriculum aims to limit 

academic tension by highlighting the depth of competencies and reducing the number of 

subjects, thereby making an important contribution to learning outcomes. This approach, 

apart from lessening the cognitive burden on students, also helps them focus better on key 

learning areas, leading to improved learning and retention. 

 

         “What they gave is better, now that they shortened it. We teach fewer things to the 

students, so they can digest it better, they can understand it more. Unlike when there were 

too many subjects, the students were also bombarded.” - P7 

Participants were also generally appreciative of the MATATAG curriculum's 

alignment of content with the developmental levels of their students. As a result, this gives 

rise to the observation of greater student engagement during lessons and greater ability to 

understand and retain the content. This stands in contrast to other teachers describing the 

previous curriculum as exceedingly advanced or poorly correlated with the students' 
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developmental stages, leading to disengagement in the classroom. This corresponds to the 

study of Bucal and Pawilen (2025), which stated that subject matters and topics should be 

clearly defined with focus and depth for both effectiveness and efficiency.  

 

“Because the aim of the MATATAG curriculum is strong reading with 

comprehension. Students are able to perceive, analyze, process, apply, and formulate 

their own evaluative, critical thinking, and creativity skills.” - P10  

Although the reduction in subject areas was considered a benefit of the MATATAG 

curriculum, many participants noted the need to adjust their teaching progress due to the 

reduced number of periods allotted for instruction.  The 45-minute allotment per subject 

often limits teachers, causing them to rush or skip lessons.  As noted by Uy et al. (2024), 

time constraints pose a challenge for teachers, as they hinder student engagement and 

increase stress, ultimately reducing teaching effectiveness. Furthermore, while a real 

benefit was seen in the reduction of subject areas, the problem remained apparent, as so 

much content was stuffed into each subject. Along these lines, Brack (2024) argued that 

problems can arise when teachers are asked to cover a 45-minute class period; hence, the 

fast-paced environment and teacher burnout.  

 

“Usually, our time is limited. For example, sometimes we already run out of time 

just doing the activity.” - P6 

On the other hand, many participants reported difficulty adjusting lesson exemplar 

activities to match their learners’ levels. While exemplars provide useful guidance, some 

activities are not always suitable or time-efficient for classroom implementation. As Kilag 

et al. (2024d) emphasized, the success of a curriculum relies on the teacher’s quality of 

teaching. When learners struggle to complete the prescribed activities, teachers are often 

compelled to modify them to better match their learners' learning abilities. 

 

“You still need to simplify them based on the child’s ability. Sometimes, they give the 

activities that don’t really suit the child’s needs or are too difficult for them. So, you  

have  to simplify  them.” - P1 

Participants also considered the lack of instructional resources as a difficulty in the 

instructional implementation. With the emergence of a new curriculum, it is imperative to 

have new learning materials. Saro et al. (2024) highlighted that teachers need adequate 

teaching materials and support systems in order to teach effectively. However, the majority 

of participants experienced the late arrival of modules and worksheets, which became a 
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burden and eventually fell into the teachers' hands, further adding to their workload. Hence, 

teachers have to demonstrate resourcefulness and creativity in addressing the lack of 

learning materials (Garma, 2024). 

“Maybe the learning resources should just be increased. For example, the region 

could produce more meaningful materials.” – P10 

To adapt their teaching methods, participants put significant effort into innovating 

and creatively modifying them to meet the demands of the new curriculum. They reported 

using creative methods and teaching techniques to maintain student interest and 

engagement in the lesson through educational games and group work, and to motivate them 

specifically. Despite the challenges teachers faced in adapting their teaching methods, they 

showed resilience and harnessed their creativity amid looming resource scarcity that 

rendered their goals unattainable (Rojas, 2025).  

“The strategies suited for MATATAG, like gamification, make the learning 

experience fun for the kids.” - P2  

Another notion emphasized by the participants is the importance of flexibility and 

adaptability in teaching. Adaptability in teaching refers to altering approaches in 

accordance with the students’ progress to maintain engagement and enhance understanding 

(Abaiz et al., 2025). As such, the teachers’ approaches and strategies have been modified 

to create a more responsive learning environment. 

 

“It all depends on the teacher… how you will run your class. No matter what 

curriculum it is, it’s up to the teacher how they will guide the students toward where 

they want them to go.” - P8 

5.3. Sufficiency of the Training Received 

Regarding training, the respondents appreciated the value of the preparation 

undertaken before the implementation of the MATATAG curriculum. This is beneficial, 

as the implementation of educational reform is highly dependent on teachers' training and 

preparedness (Gutierrez, 2024). Even though some respondents raised concerns about the 

inadequate facilities, they still appreciated the value of the training, which provided them 

with enough knowledge to implement the curriculum effectively. Therefore, training 

before the implementation of a new curriculum is essential, in addition to a well-designed 

curriculum, and continuous support for teachers is also important for effective change 

(Link & Guskey, 2019). The participants also felt that the training was a gateway to 

comprehending the vision of the curriculum, its design, and key components, and it has 

reduced some of the uncertainty and fear of change that came with the implementation of 
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a new curriculum. Nonetheless, although the MATATAG curriculum is of great 

importance, its success still depends largely on the school’s ability to support teachers so 

they can be adequately equipped to implement the changes (Herrera, 2025). 

“So it’s like they gave us all the information-such as what the MATATAG Curriculum 

is, how it will be implemented, the strategies to use, and how to create your own 

lesson exemplar.” - P2 

 Despite being adequately trained, the participants requested further subject-specific 

training to effectively implement the curriculum. The participants identified the need for 

subject-specific training so that they could effectively implement the curriculum. The 

participants indicated that the training they received initially was only on one subject, 

which restricted their knowledge on other areas. This supports the sentiment of Kurniawan 

et al. (2024), who indicated that professional development is vital to improve teacher’s 

skills, flexibility and effectiveness in implementing curriculum changes.  

“Perhaps in training, we should focus on competencies to ensure teachers fully 

master what needs to be taught each quarter.” - P1 

5.4. Manageability of Workload 

 The participants mostly agreed that the current curriculum makes their workload 

manageable. They saw the shorter time allocations as opportunities to attend to other tasks, 

which helped reduce the burden typically experienced during teaching hours. Participants 

who were seasoned teachers stated that effective workload management involves 

flexibility, as it has an impact on performance and well-being. According to Manalo et al. 

(2025), a well-structured workload management may provide indirect benefits, including 

stress reduction and improved job satisfaction. 

“Yes, it’s manageable. Because, as I’ve said earlier, when you’re a teacher you have 

to be flexible.” -P7 

 Time management is an important aspect for dealing with the workload and 

demands of the MATATAG curriculum. Participants stressed that it is their responsibility 

to manage their time effectively. According to Sultoni (2024), teachers' time management 

improves teaching productivity and the quality of education. So, effective workload 

management has benefits for both the teacher and the learning process. As Garma (2024) 

noted, teachers who stay resilient during difficult situations perform at their best. 

“Ah, maybe proper time management is just needed. If you know how to balance 

your time, you can accomplish your work at school, and at the same time, your 

personal life or family life won't suffer.” – P1 
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 To confirm the findings from the qualitative phase, the researchers proceeded to the 

quantitative phase. The purpose of this phase was to measure the extent to which the 

identified perceptions were consistent among a broader group of respondents.  

Table 4:  Perceived Level of Instructional Implementation Effectiveness of Teachers under the 

MATATAG Curriculum 

Indicators Mean SD 
Verbal 

Description 

I effectively manage the time allotted for each subject. 3.36 0.61 Highly Effective 

I can complete the required classroom activities on 
schedule. 3.23 0.60 Effective 

I adjust my teaching strategies based on the new 
curriculum. 3.55 0.50 Highly Effective  

I have enough resources to teach under the MATATAG 
curriculum. 2.94 0.70 Effective 

The topics are appropriate for my students’ level. 3.38 0.53 Highly Effective 

Grand Mean 3.29 0.59 Highly Effective 

Table 4 indicates the teachers generally have a perception of the efficacy of their 

teaching practices to the framework of the MATATAG curriculum as highly effective, 

having a grand mean of 3.29 (SD=0.59). The top-rated item, “I adjust my teaching 

strategies based on the new curriculum”, (M=3.55, SD=0.50), reflects the teachers’ 

flexibility to take risks in their instruction. “The topics are appropriate for my students’ 

level” (M=3.38, SD=0.53) as well as “I effectively manage the time allotted for each 

subject” (M=3.36, SD=0.61) were also rated high, implying that the respondents were very 

confident in the planning and pacing of a lesson, corresponding with Rachmand (2022) 

who emphasized that time management must be balanced with teaching responsibilities. “I 

can complete the required classroom activities on schedule” scored a slightly lower mean 

of 3.23 (SD = 0.60), earning “Effective”, implying relative contentment yet a sense of time 

constraints. The lowest level was given to “I have enough resources to teach under the 

MATATAG curriculum”, with a mean of 2.94 (SD = 0.70). While still illustrated as 

“Effective,” it still hints at the need of limited resources, which might affect efficient 

teaching (Wabingga & Tomakin, 2025). 
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Table 5: Training Adequacy of the MATATAG Curriculum  

Indicators Mean SD Verbal 
Description 

The training provided prepared me well for 
implementation. 

3.30 0.62 Highly Adequate 

I gained useful strategies and knowledge from the 
training. 

3.47 0.55 Highly Adequate 

I feel confident teaching the MATATAG curriculum. 3.26 0.64 Highly Adequate 

The training activities were relevant and applicable. 3.47 0.58 Highly Adequate 

I received sufficient support and resources during 
training. 

3.13 0.71 Adequate 

Grand Mean 3.32 0.62 Highly Adequate 

Table 5 presents respondents’ views on the adequacy of training for implementing 

the MATATAG curriculum. The grand mean of 3.32, with a standard deviation of 0.62, is 

rated “Highly Adequate,” indicating that teachers felt adequately trained and ready for 

curriculum implementation. The highest mean scores stand for “I gained useful strategies 

and knowledge from the training” and “The training activities were relevant and 

applicable”, both with a mean of 3.47 and standard deviations of 0.55 and 0.58, 

respectively. This indicates that the teacher found the training useful for their classrooms. 

Confidence in teaching the curriculum is also high, as displayed by the item “I feel 

confident teaching the MATATAG curriculum” (M = 3. 26, SD = 0.64), and “The training 

prepared me well for implementation” (M = 3.30, SD = 0.62), equally receiving a “Highly 

Adequate” rating. This signifies that the competence and self-esteem of the teachers 

involved were highly improved by the training. Effective training provides teachers with 

useful strategies that help teaching and learning (Waseem et al., 2023). However, “I 

received sufficient support and resources during training” had the lowest mean (M = 3.13, 

SD = 0.71), unveiling that there was a need for support and materials, even though it was 

rated as “Adequate”.  
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Table 6: Workload Manageability of Teachers under the MATATAG Curriculum 

Indicators Mean SD Verbal  

Description 

I am able to prepare lessons efficiently under the 
new curriculum. 

3.49 0.55 Highly Manageable 

I can manage my workload effectively. 3.40 0.54 Highly Manageable 

I maintain a good balance between teaching and 
other tasks. 

3.38 0.57 Highly Manageable 

The time allotment helps me teach topics 
effectively. 

3.21 0.69 Manageable 

I use time management strategies to handle my 
teaching responsibilities. 

3.55 0.50 Highly Manageable 

Grand Mean 3.41 0.57 Highly Manageable 

Table 6 shows how respondents view the workload manageability under the 

MATATAG curriculum. The results reflect an overall grand mean of 3.41 with a standard 

deviation of 0.57, which falls under a “Highly Manageable” rating. The new curriculum 

requires teachers to manage their workload, which they were able to handle successfully. 

Among the indicators, the highest mean score was for “I use time management strategies 

to handle my teaching responsibilities,” with a mean of 3.55 (SD = 0. 55). This indicates 

that teachers make good use of time management. Following closely are “I am able to 

prepare lessons efficiently under the new curriculum” (M = 3.49, SD = 0.55), and “I can 

manage my workload effectively” (M = 3.40, SD = 0.54), both of which suggest that 

teachers feel confident in planning lessons and handling their teaching tasks. The rating for 

“I maintain a good balance between teaching and other tasks” (M = 3.38, SD = 0.57) 

indicates that teachers can handle multiple tasks efficiently. These results are aligned with 

Jaballa and Nening’s (2024) study, who noted that effective workload management 

improves teaching. The only item rated as “Manageable” was the “The time allotment helps 

me teach topics effectively” (M = 3.21, SD = 0.69), showing that managing time can still 

be difficult due to time constraints. 
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5.5. Synthesis of Interpretation 

 The findings indicate positive insights from teachers regarding the initial 

implementation of the MATATAG curriculum. The qualitative perception of perceived 

curriculum improvement and satisfactory teaching experience is held up by high grand 

mean scores in instructional implementation effectiveness, training adequacy, and 

workload manageability. Regarding instructional implementation, teachers describe the 

advantages of reducing subject areas, using developmentally appropriate content, and 

varying teaching strategies. These insights are strengthened by the quantitative data, 

especially in strategy adjustment and time management, which are notable for systematic 

teaching (Amalu & Ntamu, 2021). Regardless, time constraints and limited resources 

remain complications, underscoring the need to improve resource availability to support 

effective curriculum distribution (William et al., 2025). In terms of training, teachers 

considered it adequate and informative for implementation, as evidenced by high mean 

scores. This shows that the training was successful and well-structured, giving way to 

teacher readiness (Nabasa & Okee, 2024). However, further improvements could be made 

with additional resources and support. Lastly, the workload under the MATATAG 

curriculum was perceived as manageable, with quantitative outcomes indicating a positive 

insight of workload and time management. This aligns with the perspective that effective 

scheduling helps teachers fulfill their duties efficiently (Gul et al., 2021), although 

reviewing time allotments per subject may further enhance instruction. 

Table 7: Joint Display of Integrated Findings and Results 

Grouped 

Themes Qualitative Insights Quantitative Result Interpretation 

Teacher 
Perceptions on the 

MATATAG 

Curriculum 

Teachers expressed 
perceived improvement 

and overall satisfactory 

curriculum experience. 

   
“The MATATAG 

curriculum aims to give 

pupils a strong foundation 
by focusing on important 

skills and knowledge that 

the pupils need.” (P9) 

Strong Agreement on 

the effectiveness of 

instructional 

implementation (M = 
3.29, SD = 0.59), 

sufficiency of training 

(M = 3.32, SD = 0.62), 
and manageability of 

workload (M = 3.41, 

SD = 0.57) 

Teachers perceive 

the implementation 
of the MATATAG 

curriculum in a 

positive light. 
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Instructional 
Implementation 

Teachers commend the 

reduction of subjects and 

appropriateness of topics. 
  

“It's better now that they 

shortened it. We teach 

fewer things to the 
students, so they can digest 

it better.” (P7) 

  
Some showed adaptability 

and flexibility despite time 

constraints and limited 
resources. 

  

“No matter what 

curriculum it is, it’s up to 
the teacher how they will 

guide the students toward 

where they want them to 
go.” (P8) 

Strong agreement on 

adjusting strategies 

(M= 3.55, SD = 0.50) 

  
Topics are considered 

suitable for the level of 

the learners (M = 3.38, 
SD = 0.53) 

  

Time constraints are 
hinted (M = 3.23, SD = 

0.60) 

  

Instructional resources 
are inadequate (M= 

2.94, SD = 0.70) 

  
  

The findings show 
that teacher are 

responsive and 

flexible, but time 

constraints and 
limited resources 

hinder effective 

curriculum 
implementation. 

Training 

Adequacy 

The training was sufficient 

and informative but less 

departmentalization and 
more contextualized 

content is demanded. 

   

“When it comes to training, 
we should still focus on the 

competencies, so that the 

teachers can truly master 
what needs to be taught 

each quarter.” (P1) 

High agreement on the 

relevance and 

usefulness of the 

training (M = 3.47, SD 
= 0.58) 

  

Moderate rating on 
resource support (M = 

3.13, SD =0.71) 

The results show 
teachers viewed the 

training positively, 

with some areas 
needing 

improvement. 
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Workload and 

Time 

Management 

Teachers find the workload 

manageable and use 
effective time management 

strategies to handle their 

responsibilities. 
   

“Proper time management 

is just needed.” (P1) 

Strong agreement on 
workload management 

(M = 49, SD = 0.55) 

  
Time management 

strategies are applied 

(M = 3.55, SD = 0.55) 

The results shows 

that teacher find  

the workload 
manageable with 

effective time 

management. 

6. CONCLUSIONS 

 This study sought to examine elementary teachers’ perceptions of the initial 

implementation of the MATATAG curriculum on its instructional implementation, 

training, and workload. From the findings, the teachers view the curriculum positively, 

finding the instructional implementation effective, training sufficient, and workload 

manageable. Teachers commended the reduction in subject areas, the strengthened focus 

on essential competencies, and the suitability of the content for learners’ levels. Despite 

this, significant difficulties were also observed, namely the limited time allotment and 

insufficient instructional resources. Nonetheless, teachers kept being flexible, adjusting 

their strategies and catering to classroom demands. The training was considered significant, 

though additional support could further prepare teachers. Lastly, when asked about 

managing their workload and balancing lessons with personal issues, teachers remained 

positive, attributing this to effective time management. Evaluating the time allotment for 

each subject may promote better time management among teachers. To conclude, while 

challenges were apparent in implementing the MATATAG curriculum, it is still very 

valuable for teachers, highlighting the need for sufficient time allocation, resources, and 

support to ensure effective delivery and improved student outcomes.  

7.  LIMITATIONS 

 The study provided valuable insight into the initial implementation of the 

MATATAG curriculum, as reflected in the teachers’ viewpoints. Though some limitations 

must be cited to view the findings in the correct context. The research was restricted to 

Grade 1 and Grade 4 public elementary schools in one school division, which may limit 

the generalizability of the results. Since the study was completed in the early stage of the 

curriculum, the long-term results could not be evaluated. Moreover, restraints in teaching 

materials, delayed availability of lesson exemplars, and limited training may have 

influenced the teacher’s experiences. Individual, financial, or structural factors that may 

have affected the teachers' viewpoints were also not examined. Regardless of these 

limitations, the findings provide deep insights that can form the foundation for future 
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studies and policy statements on the MATATAG curriculum, with a focus on the need for 

broader research to fully understand its effectiveness. 

8. RECOMMENDATIONS 

Based on the results and discussion of this study, the researchers recommend 

various strategies to improve future research and support the continued implementation of 

the MATATAG curriculum. Initially, it would be beneficial for future studies to consider 

individual circumstances and the economic difficulties educators face. These can influence 

how teachers experience the curriculum, their training, and workload, so understanding 

them better can give a more complete picture. Moreover, policymakers and education 

leaders ought to continue improving support initiatives by strengthening professional 

development programs, establishing efficient, systematic distribution of resources, and 

providing assistance for teachers’ continuing studies and personal well-being through 

various forms of continuous training. These actions can enhance teachers’ confidence, 

ensure instructional quality, align with curriculum goals, and consistently elevate student 

learning outcomes. Finally, carrying out continuation studies or lengthening research 

periods to evaluate the long-term impact of the MATATAG curriculum might provide a 

deeper understanding of how the challenges and benefits of implementations evolve over 

time. Initiatives in these areas can lead to better implementation of the MATATAG 

curriculum by giving support, techniques, and training resources for educators. At the same 

time, students can receive a quality, relevant, and responsive education. 
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