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Abstract- With the paradigmatic changes in language teaching, the emphasis shifts towards
intercultural communication. As linguistic competence is not enough anymore to navigate diversity of
contexts, influenced by migration and globalisation, the importance is placed on intercultural
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competence (IC) as an essential ability to communicate effectively and appropriately. In turn,
telecollaboration gives opportunity to establish intercultural contact, during which IC is applied. The
purpose of this systematic literature review is to analyse the goals of implementation of
telecollaboration and to explore the benefits and challenges of using telecollaboration for the
development of intercultural competence in language learning. The review selected 17 articles of

relevant literature through the PRISMA declaration. The findings were organized through thematic
analysis into three major themes: 1) IC development via telecollaboration; 2) IC assessment via
telecollaboration; 3) Interaction in telecollaboration. Based on the findings, the benefits and challenges
of using telecollaboration are highlighted. The findings suggest that telecollaboration can facilitate
meaningful intercultural encounters with culturally diverse interlocutors, providing a productive
context for both the development and assessment of intercultural competence. Telecollaboration has
the potential to support performance-based assessment, affording participants the opportunity to
receive feedback from a range of cultural perspectives. These findings indicate that, when thoughtfully
designed and implemented, telecollaboration can make a substantive contribution to the cultivation of
intercultural competence.
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Resumen- Con los cambios paradigmaticos en el campo de la ensefianza de idiomas, el mayor énfasis se pone sobre la comunicacion
intercultural. La competencia lingiiistica ya no es suficiente para navegar contextos diversos influidos por migracion y globalizacion, por lo
tanto, la importancia se da a la competencia intercultural (Cl) como una habilidad fundamental para comunicar de manera eficaz y apropiada.
La telecolaboracidn, por su parte, ofrece la posibilidad de establecer contactos interculturales en los que dicha competencia se pone efectivamente
en préactica. El objetivo de esta revision sistematica de la literatura es analizar los prop6sitos con los que se implementa la telecolaboracién y
explorar sus beneficios y desafios en relacion con el desarrollo de la Cl en el aprendizaje de idiomas. Para ello, se seleccionaron 17 articulos
mediante la declaracion PRISMA. Los resultados se organizaron a través de un andlisis tematico en torno a tres ejes principales: 1) desarrollo
de la CI mediante telecolaboracidn; 2) evaluacion de la Cl mediante telecolaboracion; y 3) interaccion en telecolaboracion. A partir de estos
hallazgos, se discuten los beneficios y desafios que presenta el uso de la telecolaboracion en este ambito. Los hallazgos sugieren que la
telecolaboracion puede facilitar encuentros interculturales significativos con interlocutores culturalmente diversos, proporcionando un contexto
propicio tanto para el desarrollo como para la evaluacién de la competencia intercultural. La telecolaboracion tiene el potencial de favorecer la
evaluacion basada en el desempefio, brindando a los participantes la oportunidad de recibir retroalimentacion desde una variedad de perspectivas
culturales. Estos hallazgos indican que, cuando se disefia e implementa de manera reflexiva, la telecolaboracion puede realizar una contribucion
sustancial al desarrollo de la competencia intercultural.

Palabras clave: Competencia intercultural; Telecolaboracién; Aprendizaje de lenguas extranjeras; Aprendizaje digital; Revision sistematica de
literatura; Formacion docente.
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1. Introduction

English language teaching is currently undergoing a paradigm shift. The traditional
approach, grounded in Hymes’s (1972) framework and centred on the native speaker’s
linguistic competence as the ideal model, is giving way to a new proposal known as Global
Englishes Language Teaching (GELT) (Rose & Galloway, 2019). This approach states that
language learning cannot be confined to linguistic or pragmatic competence, since this
reduction reinforces the native-speaker ideal as the reference norm. However, in the context
of globalisation, internationalisation and migration, communication occurs predominantly
among non-native speakers, who constitute the majority of language users (Jenkins, 2014).
Consequently, GELT recognises that communication in English predominantly involves
non-native speakers who do not culturally imitate native speakers but instead freely express
their own cultural identities (Rose & Galloway, 2019). Hence, English speakers must
develop the competences needed to navigate the new communicative conditions,
characterised by the participation of users from a wide variety of cultural backgrounds.

1.1. Intercultural competence in foreign language teaching

Intercultural (Communicative) Competence (IC) is defined as the ability to communicate
effectively and appropriately with people from different cultural backgrounds (Byram,
2021). Its main components are attitudes, knowledge and skills. Attitudes encompass prior
dispositions such as respect and curiosity towards otherness; knowledge covers both
cultural and sociolinguistic awareness; and skills refer to the capacity to perceive and
acquire new cultural knowledge (Deardorff, 2006). It is assumed that the degree of IC
development is directly related to the advancement of each of these components, without
this implying a balanced development among them. Therefore, the strengthening of any
single component contributes to the overall improvement of IC (Deardorff, 2006; Hua,
2013).

Today, IC is considered an essential ability for language learning. Since
communication involves much more than grammatical or lexical mastery, advanced
proficiency in a language no longer guarantees its effective and appropriate use in real
contexts on its own (Hua, 2013). In communicative interaction, participants draw on their
cultural identity and the negotiation of that identity and of meanings takes place precisely
in intercultural encounters, which calls for a broader understanding of what it means to be
a speaker of a language, given that identity and culture are inseparable (Hua, 2013).
Developing IC means integrating oneself into global society: a competent speaker is
capable of collaborating, maintaining relationships and exercising global citizenship,
which entails applying cultural knowledge, exhibiting positive attitudes and empathy, and
valuing cultural diversity and democracy (Byram, 2021). Likewise, this collaboration is
positioned as one of the goals of language proficiency, as language learning must promote
democratic values and facilitate intercultural communication (Council of Europe, 2020).
All of this has consolidated IC as an integral ability in the field of foreign language
teaching.

Alongside this new conception of IC, the need to assess it has emerged. Although
Borgetti (2017) questions whether this is truly necessary, IC assessment is considered to
be approachable through both quantitative methods (e.g. questionnaires) and qualitative
ones (e.g. interviews) (Deardorff & Arasaratnam-Smith, 2017). The assessment of IC must
be contextualised, given that each instance of intercultural contact is unique (Gregersen-
Hermans, 2016) and must incorporate multiple methods in order to ensure robust results

487



Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

(Deardorff, 2015). Furthermore, it is essential to gather the perspectives of all participants
in the intercultural encounter in order to determine whether communication was effective
and appropriate, that is, the perspective of the Others (Fantini, 2018). In this regard, Byram
(2021) highlights the importance of critical reflection in the assessment of I1C, as it allows
for the analysis and identification of aspects amenable to improvement, which constitutes
part of the ongoing development of this competence. At the same time, Fantini (2018)
cautions that language is an important part of any intercultural communication and it should
not be disregarded when aiming to develop IC.

1.2. Telecollaboration in foreign language teaching

Technological advances have generated a wide variety of digital tools that enrich language
learning. These tools contribute to language development, as they give learners the
possibility of accessing authentic cultural materials and interacting with those materials as
well as with people from different backgrounds (O’Dowd, 2006). They also facilitate
access to geographically distant interlocutors, opening up opportunities for intercultural
communication with few obstacles. Among these tools, one of the most prominent is
telecollaboration, which offers possibilities for enhancing IC: by confronting different
visions and perspectives of the world (O’Dowd & Dooly, 2020), learners develop the skills
needed for the fluent and appropriate use of foreign languages, which is associated with
the idea of the global citizenship (Byram, 2021).

The central idea of telecollaboration, understood as the intercultural encounter among
culturally diverse participants who carry out a shared task, is oriented towards cultural
exchange through platforms offering synchronous and asynchronous meetings, thus
overcoming geographical barriers (Helm, 2013). Within this framework, language learners
must draw on their IC to complete the proposed activities. By interacting with people from
different cultures and linguistic competence levels, both IC and language development are
benefited (Vinagre, 2017). During telecollaboration, participants are exposed to new
cultures, which allows them to reflect on their own culture and on the relationships they
establish with others. This intercultural contact challenges their beliefs and stereotypes
(Byram, 2021), engages their motivation and reveals attitudes towards other cultures
(O’Dowd & Dooly, 2020), while examining how they apply the skills needed to overcome
linguistic and cultural barriers to build connections and collaboration (Gregersen-Hermans,
2016). Since telecollaboration promotes authentic and dynamic intercultural contact,
participants engage with other cultures in a fluid and natural manner, as opposed to the
more static exposure offered by textbooks (Cift¢i & Savas, 2018). Telecollaboration also
provides opportunities for assessing IC, as it establishes intercultural encounters in which
participants apply IC (O’Dowd & Dooly, 2020). Thus, telecollaboration constitutes a task-
based space for intercultural contact oriented both towards the development and the
assessment of IC, in keeping with current approaches to foreign language teaching.

1.3. Objectives and research questions

The importance of developing IC in foreign language teaching is evident in the context of
globalisation. At the same time, the focus shifts from imitating the native speaker towards
forming competent speakers capable of engaging their cultural backgrounds to establish
relationships and collaborate with others. Existing bibliometric studies (e.g., Cong-Lem,
2025) have examined historical trends in the field of IC, while other systematic reviews
(e.g., Mootoosamy, 2024) have explored how IC has been conceptualized in recent years.
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Building on this body of work, the present study examines the effectiveness of using
technology for IC development in foreign language teaching. Given recent technological
advances, this study adopts both quantitative and qualitative approaches with a specific
focus on language teaching. In this regard, understanding and analysing the current
implementation of telecollaboration is essential in order to highlight its specific objectives
in language learning as well as its benefits and difficulties. The present work aims to
contribute to research in the area of intercultural communication and language learning
through the discussion of findings in light of theoretical and methodological advances, as
well as to identify gaps that persist.

From the above, the purpose of this literature review is: 1) to analyse the objectives
with which telecollaboration is implemented for the development of IC in language
learning; and 2) to discuss the benefits and challenges of its use in this context. The
questions guiding the study are as follows:

RQ1. What are the purposes of applying telecollaboration for the development of

intercultural competence in language learning?

RQ2. What are the benefits and challenges of using telecollaboration in language

learning for the development of intercultural competence?

The results of this study seek to offer practical recommendations on the use of
telecollaboration for the development of IC in language learning and to contribute to its
recognition as a viable method for foreign language teaching.

2. Methodology

This review employs the PRISMA declaration as a methodological framework for its
conduct and reporting (Page et al., 2021). The search process comprises three stages: article
identification, screening and selection (Fig. 1).

)

Records removed before screening:
Peer-reviewed;

Records identified from Document type: Articles;

databases:
Scopus (n = 166)

Language: English;

Type: Empirical;

Focus on: language learning;

Time range: 2020-2025.
Records excluded: (n = 140)

Identification

Reports excluded (n=7)

Not an empirical study;
Records screened — A literature review;
(n=26) Language teaching is not
the focus.

Screening

Reports excluded (n=1}:
Full text-screen Open access is
(n=18) unavailable

[

)

Studies included in the review
(n=17)

Reports of included studies
(n=17)

Included

[

Figure 1: PRISMA flow diagram for literature review

489



Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

2.1. ldentification of articles

The search was conducted in the Scopus database using the keywords “intercultural
competence” and “telecollaboration” in titles, abstracts and keywords, with a focus on
empirical research. The initial search returned 166 articles, all peer-reviewed and published
in English in full text. The search was not restricted to any specific disciplinary area in
order to include interdisciplinary publications. Scopus was selected as the database for this
review because its rigorous inclusion criteria ensure that indexed publications meet
internationally recognized standards of methodological quality and academic rigor (Baas
et al., 2020).

2.2. Article selection and inclusion and exclusion criteria

The search was conducted on the 10th of November. The time range was set between 2021
and 2025 to include the pandemic period and the subsequent growth of telecollaboration.
This filter yielded 26 articles, prioritising open access. Open access was considered to
ensure transparency and confirmability of the review. After reviewing titles and abstracts
to verify eligibility according to the exclusion criteria, the selection was reduced to 18
articles. The full-text review resulted in 17 final articles, with one excluded for not being
in open access.

The first inclusion criterion required that the studies should be empirical, that is, using
qualitative, quantitative or mixed methods as a source of concrete findings based on
systematically collected data. Literature reviews and theoretical works were excluded. The
articles also had to focus on intercultural competence in the context of language learning.
The search was not restricted to any particular language, since the field of intercultural
communication produces findings that are transferable to different learning contexts.
English was used as a main language of publications due to its global spread in publishing
and dominance in the field of language learning.

Table 1: Inclusion and exclusion criteria

Inclusion Exclusion
. Not focused on language
Focus on telecollaboration . guag
teaching
Empirical research Theoretical articles
Open access Literature reviews

Text in English

2.3. Data collection and analysis

Relevant articles were identified in accordance with the criteria described above, which
made it possible to systematise primary information such as year of publication, country of
affiliation and methodologies employed. Quantitative analysis was applied to obtain
descriptive statistics and qualitative analysis was applied to identify the main themes
following Braun and Clarke (2021). Both researchers were involved in the coding process,
adopting a collaborative and reflexive approach to offer a richer interpretation of the data.
The coding process was predominantly inductive, with codes grouped into themes that
captured the shared patterns of meaning across the articles included in this review. In case
of disagreements, the researchers engaged in open discussions until a consensus was
reached (Braun & Clarke, 2021). In order to determine the categories of the application of
telecollaboration, particular attention was paid to the methodology and objectives of each

490



Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

article. To identify benefits and challenges, the analysis focused on the results and
discussion sections.

3. Results

After applying the inclusion and exclusion criteria, 17 articles were identified. Table 2
presents them with a summary of their methodology and main themes, as well as
educational levels, languages that were used and the duration of telecollaboration.

3.1. Quantitative data

Having analysed the articles, 3 main themes were identified, based on the objectives of the
studies and the aims of applying telecollaboration. The theme “IC assessment via
telecollaboration” accounts for 12% of the articles (n = 2); “IC development via
telecollaboration” accounts for 70% (n = 12); and “Interaction in telecollaboration”
accounts for 18% (n = 3).

Table 2: List of selected articles

Educational Languages  Telecollaboration

SITE} b GinER Lo ETTES Level Involved duration
Rojas-Barreto et al. - Higher o
(2025) Qualitative IC Assessment Education Not specified 4 months
Gutiérrez-Santiuste and . Higher -
Ritacco-Real (2023) Mixed IC Assessment Education Not specified 6 months
Orsini-Jones (2023) Qualitative IC Development Etli%t;z:ion English 9 months
Stambouli and Sarnou . Higher o
(2023) Quantitative IC Development Education Not specified 1 semester
Sert and Ishino (2025) Qualitative IC Development Etli%t;z:ion English 15 weeks
Al Khateeb and Hassan I Higher Avrabic and
(2023) Qualitative IC Development Education English 12 weeks
Al Khateeb and Hassan I Higher Avrabic and
(2022a) Qualitative IC Development Education English 12 weeks
Madden (2022) Qualitative IC Development :clj%t;z:ion English 10 weeks
Polyakova et al. (2021) Qualitative IC Development :clj%t;z:ion ggg:f;: and 7 months
Ito-Morales and Fuse . Higher
(2025) Mixed IC Development Education Japanese 7 weeks
Nguyen et al. (2024) Mixed IC Development :clj%r;:ion English 8 weeks
Yang and Samat (2023) Mixed IC Development :clj%t;z:ion English 6 weeks
Polyakova and Galstyan- . Higher .
Sargsyan (2021) Mixed IC Development Education Not specified 4 weeks
Ismailov (2021) Mixed IC Development Eclj%r(]::\:ion English Not specified
Nowak and Razewska " Interaction in Higher . -
(2024) Qualitative Telecollaboration  Education English Not specified
Al Khateeb and Hassan Qualitative Interaction in Higher Avrabic and 4 weeks
(2022b) Telecollaboration  Education English
Ennis et al. (2021) Mixed Interaction in Higher English Not specified

Telecollaboration  Education

Figure 2 shows the distribution of articles by methodology. The qualitative approach
is the most frequent (n = 9), followed by the mixed approach (n = 7) and, to a much lesser
extent, the quantitative approach (n = 1).
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Qualitative
52.9%

Figure 2: Research methodologies in the analysed articles
The geographical distribution of the studies can be found in Table 3. The majority
come from Europe (n = 12), followed by Asia (n = 6), North America (n = 5) and Africa
(n = 4). South America is the least represented region (n = 1). In terms of the Global North
and Global South, the Global North concentrates 82% of the articles (n = 23), compared to
18% from the Global South (n = 5), a calculation that takes into account the geographical
location of all authors’ affiliations.

Table 3: Studies by territory
Region Country Affiliations (n) Global North Global South
Europe Spain 4 N
United Kingdom
Poland
France

Italy
Finland

Sweden

Z2|Z2|Z2|1Z2|Z2|Z2 |2

Asia Japan

Malaysia

Russia

Vietnam
China
Africa Saudi Arabia
Algeria
North America United States
South America Colombia S

Total 16 countries 28 23 5
Note: Classification based on World Population Review, available at https://worldpopulationreview.com/.

mwmiun n

R RN G G RN G GG GRS
(@]

As shown in Table 3, the majority of studies are located in Europe, while South America
has the fewest publications.

3.2. Qualitative data

Thematic analysis (Braun & Clarke, 2021) allowed for the identification of three main
themes: 1) IC assessment via telecollaboration; 2) IC development via telecollaboration;
and 3) Interaction in telecollaboration.
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3.2.1. IC assessment via telecollaboration

This theme addresses the assessment of intercultural communicative competence and its
components. Rojas-Barreto et al. (2025) evaluated intercultural attitudes and critical
cultural awareness. Their results indicate that participants moved from ethnocentrism
towards ethnorelativism and strengthened their critical cultural awareness through
intercultural co-construction dialogues.

Gutiérrez-Santiuste and Ritacco-Real (2023) analysed the components of IC through
non-verbal communication. By examining discourse and non-verbal aspects, they observed
that behavioural actions, such as turn-taking or initiative-taking, predominate over other
observable components, evidencing participants’ dispositions in intercultural encounters.
A central finding of this study is that informal topics favour the communicative process,
while formal topics hinder it.

Taken together, these studies demonstrate that IC can be assessed via telecollaboration
and that, at the same time, cultural contact strengthens IC itself. Furthermore,
telecollaboration facilitates the assessment of IC components, such as ethnorelative
behaviours and attitudes, which offers the possibility of assessing IC in real-world
situations.

3.2.2. IC development via telecollaboration
This theme brings together studies that explore the growth of IC and the components in
which the greatest development is observed.

Regarding linguistic development, Ito-Morales and Fuse (2025) showed how linguistic
competence affects self-confidence during telecollaboration and motivates learners to
participate actively. The authors stress the importance of intercultural mediation, given that
participants had to resort to the lingua franca as a condition for successful communication.
The study highlights the value of applying language learning in real contexts, in which
participants jointly construct meaning in intercultural encounters.

In a similar vein, Polyakova et al. (2021) point to the connection between IC
development and linguistic competence. In another study, Polyakova and Galstyan-
Sargsyan (2021) explore the sustainability of telecollaboration in higher education, with
results showing higher levels of confidence in the four main language skills (reading,
listening, writing and speaking) following the intervention.

Nguyen et al. (2024), drawing on participants’ self-assessment, investigated the
influence of telecollaboration on improvements in IC and linguistic skills. Their results
reveal differences associated with gender and age: women scored higher in linguistic
competence, while older participants scored higher in IC.

Yang and Samat (2023) organised a virtual intercultural exchange at the end of which
participants improved their IC, particularly in cultural self-awareness, skills and
knowledge. The findings also evidenced positive attitudes towards similar experiences. A
related idea appears in the study by Al Khateeb and Hassan (2022b), where the authors
explore how peer feedback contributed to IC development. Their findings demonstrate that
intercultural understanding was strengthened through cultural comparison during
interaction, reinforcing the notion of interactive learning in which speakers themselves
become a source of cultural information.

Al Khateeb and Hassan (2022a) further corroborate these ideas: following a
telecollaboration experience, participants reported positive experiences and the knowledge
and attitudes components of IC showed the greatest development. In a subsequent article,
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Al Khateeb and Hassan (2023) examine in greater depth how the implementation of
telecollaboration affects IC development. Their results show that participation in
intercultural communication significantly increased the various components of IC.
Through critical reflection on one’s own culture and identity, the authors conclude that this
type of experience strengthens cultural understanding and shapes participants into
intercultural speakers in global contexts.

Not all studies, however, report equally favourable results. Stambouli and Sarnou
(2023) attempted to explore the depth of IC development through telecollaboration, but did
not reach definitive conclusions. They observed that IC was higher among participants who
had travelled abroad or engaged in academic mobility, suggesting that prior experiences of
intercultural contact condition IC development. Consequently, the authors could not
conclusively establish whether telecollaboration alone produces an improvement in this
competence.

Madden (2022) investigated IC development in pre-service English teachers drawing
on the concept of glocal competences, a fusion of global and local competences that
highlights the flexibility of culture in local contexts. The findings show that controversial
topics generated tension between local and global values by challenging participants’
world-views. The study underlines the importance of positive attitudes towards other
cultures in order to be able to consider new perspectives and opinions.

From a related perspective, Ismailov (2021) investigated the impact of
telecollaboration on both IC and local competence. Although telecollaboration contributed
to IC improvement, cultural self-awareness was identified as a relevant factor for
successful intercultural communication. The results demonstrate that reflecting on one’s
own culture strengthens confidence to engage in intercultural contact.

Finally, Sert and Ishino (2025) investigated the multimodal aspects of classroom
interaction. The pre-service English teachers who participated in the study strengthened
their capacity to observe non-verbal language, which contributed to the development of
critical cultural awareness regarding culturally codified gestures in classroom contexts.

In summary, the studies reaffirm the positive impact of telecollaboration on IC
development. Regarding the components, improvements in knowledge, attitudes and
linguistic competence are particularly notable. The importance of local competence as a
prerequisite that conditions IC development is also underscored.

3.2.3. Interaction in telecollaboration
This theme examines how the dynamics of interaction influence the telecollaboration
process and how that influence is reflected in IC development.

The study by Orsini-Jones (2023) analyses how telecollaboration provides a third
space for pre-service and in-service language teachers. That space allowed them to
critically reflect on their pedagogical practices in relation to the use of digital tools,
resulting in a transformative experience that strengthened their IC.

Nowak and Razewska (2024) focused on group dynamics and their influence on the
telecollaboration process. Their findings reveal that personal traits such as shyness, as well
as differences in participants’ linguistic levels, have a negative impact on communication.
Among other findings, the study highlights how the exchange of information about other
cultures helped to dismantle stereotypes, increasing the knowledge component of IC and
how participants’ self-confidence influenced the communicative process overall.
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Ennis et al. (2021) focused on peer feedback on writing tasks in telecollaboration.
Their results evidence a positive development in IC, linguistic skills and the learning
methods that facilitate them. A relevant finding was the use of English as a lingua franca:
participants questioned their assumptions about native and non-native speakers and
employed communicative strategies to meet this challenge, highlighting the tensions
between native speakerism and the lingua franca perspective.

This theme demonstrates how the internal dynamics of telecollaboration affect its
outcomes: personal traits and presuppositions can hinder communication, while the
creation of a safe space favours its progression.

4. Discussion

The purpose of this study was to examine the implementation of telecollaboration for the
development of intercultural competence in language learning. The results identified three
main areas: the assessment, development and dynamics of IC through telecollaboration.

The majority of articles come from the Global North (n = 23), which is partly explained
by the intense migratory flows and academic mobility characteristic of these contexts. In
contrast, the Global South concentrates a considerably smaller number of studies (n = 5).
Given that the field of intercultural competence and its models have been built from
Western philosophy and research, various scholars call for more studies situated in the
Global South, since IC must be contextualised in relevant cultural settings (Deardorff,
2015; Deardorff & Arasaratnam-Smith, 2017). The development of a critical view on IC is
necessary to address the power and privilege relations that operate in intercultural
encounters (Steyn & Reygan, 2017). In light of this geographical disparity, the present
work underlines the need for research situated in the Global South, in order to contextualise
the conceptual framework and explore the particularities of IC and telecollaboration in
those settings.

Although it has already been demonstrated that IC can be assessed (Deardorff, 2006),
the findings of this review reaffirm that telecollaboration also constitutes a valid space for
doing so. Previous research suggests that IC assessment should combine direct and indirect
methods and consider groups of varying sizes (Fantini, 2018), given that current
measurement models and scales do not adequately incorporate the behavioural component
(Griffith & Lim, 2024). Furthermore, IC assessment requires diversifying methods and
focusing on observable outcomes in real-world contexts (Deardorff, 2015).

In this regard, the absence of certain methodological aspects in the reviewed studies is
noted. For instance, peer assessment and consideration of the perspective of the others (as
representatives of different cultures) have been identified as key elements in the literature
(Fantini, 2018; Gregersen-Hermans, 2016), as they allow for obtaining different
perspectives on observable outcomes like behaviour and communicative strategies
(Borghetti, 2017; Deardorff, 2015). However, none of the reviewed articles incorporated
the perspective of the others. As O’Dowd and Dooly (2020) and Yang and Samat (2023)
have shown, telecollaboration provides opportunities for meaningful intercultural
encounters in which participants actively engage in communication and perform tasks
collaboratively. Similarly, works relying on self-assessment risk producing unreliable
results, as participants may overestimate their intercultural competence or provide
responses they believe are expected of them (Borghetti, 2017). Hence telecollaboration
represents an opportunity to integrate assessment from one’s own perspective, from peers’
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perspectives and from the perspective of the others, with a view to obtaining
comprehensive results.

Given that IC development is an ongoing process (Deardorff, 2006), it is important to
emphasise that its assessment should not be reduced to measuring individual components
or observing behaviours, but should also include active reflection on one’s own
intercultural experience in order to identify areas for improvement (Byram, 2021,
Deardorff, 2015). Since IC manifests differently in different intercultural encounters
(Gregersen-Hermans, 2016), this reflection can be promoted through exposure to people
from diverse cultural backgrounds. Likewise, IC assessment requires anticipating external
factors, such as prior experiences (Stambouli & Sarnou, 2023) and considering the use of
collaborative activities (Ennis et al., 2021) that allow IC to be observed in real-world
situations.

Another relevant aspect of telecollaboration is its potential for IC development, as it
creates safe environments and a transformative third space for participants (Ennis et al.,
2021). Positive intercultural experiences impact IC favourably through critical reflection
and collaboration, instances in which participants must draw on their cultural repertoires
to carry out the required tasks (Al Khateeb & Hassan, 2022b; Byram, 2021). Thus,
telecollaboration can function not only as a communication channel where participants
converse and exchange cultural knowledge, but also as a space in which such knowledge
is activated to achieve a common objective. In this sense, telecollaboration operates as a
digital third space where IC development occurs through active participation and
collaborative problem-solving (Al Khateeb & Hassan, 2022a; Jgrgensen et al., 2022).

Taking into account that cultural knowledge is a component of IC, studies such as
Madden’s (2022) have demonstrated that local competence constitutes an essential
prerequisite for intercultural communication. The use of telecollaboration to establish
intercultural encounters and critically analyse one’s own experience facilitates the
transition from ethnocentrism to ethnorelativism, as divergent new perspectives lead to
questioning of personal values and beliefs (Byram, 2021; Madden, 2022; Rojas-Barreto et
al., 2025). This questioning process, in turn, makes pre-existing stereotypes and prejudices
visible (Cift¢i & Savas, 2018; Gutiérrez-Santiuste & Ritacco-Real, 2023; Jgrgensen et al.,
2022; Madden, 2022; Nowak & Razewska, 2024). Therefore, the development of cultural
mediation is fundamental, as it allows for the assertive expression of personal attitudes in
global contexts where opinions and values diverge from pre-established individual
perspectives (Byram, 2021; Ito-Morales & Fuse, 2025; Madden, 2022). In this way, the
present work defends the inclusion of telecollaboration in language teaching as a key
contribution to IC development.

Alongside the direct improvement of IC, intercultural encounters mediated by
telecollaboration expose participants to the foreign language of interest, allowing them to
apply their linguistic skills in real situations, frequently within a lingua franca framework
(Ennis et al., 2021; Ito-Morales & Fuse, 2025; Jenkins, 2014). This encompasses the four
main language skills and communicative styles (Nguyen et al., 2024; Polyakova &
Galstyan-Sargsyan, 2021). It also guarantees the opportunity to practise the language in an
authentic context, since communication goes beyond formal linguistic competence
(Byram, 2021). It challenges participants, helps them identify areas for improvement and
reinforces their confidence (Gregersen-Hermans, 2016; Ito-Morales & Fuse, 2025;
Madden, 2022).
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Telecollaboration also functions as a bridge between geographically distant spaces,
connecting participants from different cultural backgrounds (Helm, 2013), including those
belonging to socioeconomically disadvantaged groups (Sert & Ishino, 2025; Stambouli &
Sarnou, 2023). Its implementation offers a space for simultaneously assessing linguistic
skills and IC, preparing participants for real-life communication (Ennis et al., 2021), which
is particularly relevant in language teacher education (Rojas-Barreto et al., 2025) and
proves suitable for different levels of linguistic competence (Nguyen et al., 2024). By
organising telecollaboration among speakers of various languages, the notion of linguistic
ownership is called into question (Ennis et al., 2021). This discussion is especially pertinent
in English language teaching, where the GELT paradigm challenges the native-speaker
standard and promotes exposure to different varieties and accents, as well as IC
development, given that most interactions occur among non-native speakers (Jenkins,
2014; Rose & Galloway, 2019). Considering how language learners perceive
communication with native and non-native speakers, more research is needed to understand
how this affects group dynamics and how speaking anxiety arises during collaboration.
Although the study by Nowak and Razewska (2024) provided some clarity on this point,
noting that factors such as speaking in front of a camera also contribute to communication
apprehension, more studies are needed to explore the impact of similar factors on
intercultural communication during telecollaboration, particularly in light of the findings
of Nguyen et al. (2024) regarding the impact of gender and age on interpersonal
communication development. At the same time, other studies have yielded inconsistent
results regarding these factors. For instance, with regard to age, Geng (2018) found no
relationship between participants' IC and age. As for gender, Saquing (2026) concluded
that male participants are more susceptible to IC enhancement, while Saricoban and Oz
(2014) observed no relationship between gender and IC development. Such inconsistencies
may be attributable to other factors, including cultural affiliation and personal
characteristics, which is why these findings should be interpreted with caution. One factor
that has nevertheless been consistently shown to influence IC development is prior
intercultural experience and mobility (Jenkins, 2014; Stambouli & Sarnou, 2023).

Although telecollaboration offers multiple benefits, its successful integration into the
curriculum is not without challenges. First, coordinating compatible schedules represents
a concrete difficulty, even when telecollaboration is asynchronous, especially among
participants located in very distant time zones (Polyakova & Galstyan-Sargsyan, 2021;
Yang & Samat, 2023). Second, cultural differences in academic and communicative styles
can reduce motivation to participate (Nowak & Razewska, 2024). Institutional differences
and the consequent attempts to align academic schedules may leave students feeling that
they have insufficient time to complete assigned tasks. Within group dynamics, some
students may become disheartened when pressured to reach consensus, particularly in
written assignments where agreement is prioritized over the expression of individual
perspectives (Ennis et al., 2021). Group dynamics in intercultural encounters have been
widely addressed in the literature, and it has been noted that personal characteristics
influence intercultural communication, including the assessment of IC during the
communicative process (Borgetti, 2017). Traits such as shyness or lack of confidence can
negatively affect group dynamics (Nowak & Razewska, 2024) and certain communicative
behaviours, like gestures or facial expressions, are culturally coded, so learning to interpret
them is fundamental in intercultural encounters (Damanhouri, 2018; Sert & Ishino, 2025).

497



Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

For intercultural encounters to promote IC effectively, the topics selected should not
be excessively complex or confrontational, on the contrary, less formal and more accessible
topics are preferable (Madden, 2022), as politically sensitive or difficult topics can have
negative effects on communication (Nowak & Razewska, 2024). A further tension exists
in the literature regarding topic selection. While some studies advocate for light-hearted,
engaging topics to foster group cohesion and build rapport (Nowak & Razewska, 2024),
others emphasize the value of critical engagement with challenging subject matter capable
of disrupting participants' existing worldviews (Madden, 2022). These positions need not
be mutually exclusive, however. Rapport-building constitutes an essential dimension of the
social dynamics inherent to intercultural contact, where meaningful connection is
understood to develop through sustained, long-term exposure (Gregersen-Hermans, 2016).
In this regard, topic selection should be guided by the overarching aims of the
telecollaborative exchange and its intended duration. Beginning with broader, more
accessible topics appears conducive to establishing rapport (Gutiérrez-Santiuste & Ritacco-
Real, 2023), after which complexity and critical depth may be incrementally introduced to
encourage more rigorous intercultural reflection (Rojas-Barreto et al., 2025). Positive
intercultural experiences not only foster better attitudes towards intercultural
communication and a greater willingness to engage in it (Meleady et al., 2020), but also
help to overcome prior stereotypes and move towards an ethnorelativist stance (Gregersen-
Hermans, 2016), provided that participants show openness to do so (Madden, 2022). This
is particularly relevant for those with little prior experience in cultural awareness and
knowledge, as its absence hinders communication (Gutiérrez-Santiuste & Ritacco-Real,
2023). Polyakova and Galstyan-Sargsyan (2021) illustrated a concrete strategy for
engaging participants’ interest: allowing them to choose discussion topics, which makes
including participants themselves in the organisation of telecollaboration relevant.

Regarding the organisation of the process, since participants may not know each other
at the start of telecollaboration, it is recommended to incorporate introduction and ice-
breaking activities to reduce initial discomfort and create a favourable climate for
communication (Nowak & Razewska, 2024). Furthermore, task instructions must be
clearly established in advance to avoid ambiguities that prevent their completion. The
implementation of digital platforms, moreover, requires technological competences on the
part of both teachers and participants (Ismailov, 2021), which may require additional
training, especially considering that unequal access to technology reflects and reproduces
socioeconomic inequalities (Orsini-Jones, 2023; Tabasi et al., 2024). This makes it evident
that telecollaboration needs to be implemented in a personalised manner, so that the
obstacles associated with its use can be mitigated.

5. Conclusion

This study presented a systematic literature review on the current state of research on
intercultural competence and telecollaboration. 17 articles from the Scopus database
published between 2021 and 2025 were analysed. The findings allowed us to identify the
benefits and challenges involved in implementing telecollaboration for IC development as
an integral part of language learning.

Telecollaboration plays a fundamental role in facilitating intercultural encounters in
which language learners communicate with speakers from diverse cultures. These
encounters serve different research and educational purposes: the development and
assessment of IC, the observation of behavioural and communicative outcomes and the

498



Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

analysis of group dynamics and the factors that facilitate or hinder communication.
Although telecollaboration poses challenges, such as logistical organisation and
technological training, it constitutes a valuable resource for language learning in a
globalised and culturally diverse world. Language learners must not only communicate by
drawing on their linguistic competence, but also collaborate with people from different
backgrounds to achieve common goals and maintain meaningful relationships. In this
sense, telecollaboration constitutes a means of organising intercultural contact, in which
participants can collaborate meaningfully to develop intercultural competence. Its
implementation requires new methodological developments to ensure the quality of
intercultural contact and the quality of the process as a whole. Likewise, telecollaboration
offers opportunities to incorporate new methods for the strengthening and assessment of
IC as an integral part of foreign language learning.

This study has some limitations. First, the search was conducted in a single database;
future research could broaden the corpus by incorporating other sources, like Web of
Science or others. Second, other types of academic texts, such as book chapters, were not
included. Third, the search was restricted to articles written in English, given that this
language predominates in the field of language teaching and intercultural communication,
subsequent studies could consider publications in other languages. Open-access papers
were prioritized, which can be considered a selection bias. Future reviews with broader
institutional access could expand the selection criteria.

Despite these limitations, the systematic review highlights the importance of
telecollaboration for IC development in foreign language teaching. It also revealed the
existing methodological gaps, like IC assessment and performance-based assessment. By
implementing technological advances and providing opportunities for meaningful
intercultural contact, foreign language teaching will prepare language learners to
communicate successfully within globalized and diverse societies.

6. Acknowledgements

The authors would like to express their gratitude to the colleagues who provided feedback
and reviewed the article prior to submission, as well as to the anonymous reviewers for
their valuable insights.

7. Declarations

The authors declare that there is no conflict of interest. The data supporting the findings
are available from the corresponding author upon reasonable request. This study did not
involve human participants and therefore did not require ethics approval.

References

[1] Al Khateeb, A., & Hassan, M. (2022a). Telecollaboration and intercultural
Communicative competence: revealing students’ experiential insights in Saudi
Arabia and the U.S. World Journal of English Language, 12(8), 20.
https://doi.org/10.5430/wjel.v12n8p20

[2] AlKhateeb, A., & Hassan, M. (2022b). Peer feedback among learners of English and
Arabic as a foreign language in a telecollaborative language learning program. The
JALT CALL Journal, 18(2), 164-184. https://doi.org/10.29140/jaltcall.v18n2.479

[3] Al Khateeb, A. A., & Hassan, M. (2023). Initiating Intercultural Communicative
Competence through Telecollaboration: A Case of Language-Exchange Classrooms

499


https://doi.org/10.29140/jaltcall.v18n2.479

Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

[4]

[5]

[6]
[7]
[8]

[9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

of Arabic and English. Journal of Ethnic and Cultural Studies, 10(4), 175-192.
https://doi.org/10.29333/ejecs/1718

Baas, J., Schotten, M., Plume, A., C6té, G., & Karimi, R. (2020). Scopus as a curated,
high-quality bibliometric data source for academic research in quantitative science
studies. Quantitative Science Studies, 1(2), 377-386.
https://doi.org/10.1162/qss_a_00019

Borghetti, C. (2017). Is there really a need for assessing intercultural competence?
Some ethical issues. Journal of Intercultural Communication, 17(2), 1-15.
https://doi.org/10.36923/jicc.v17i2.736

Braun, V., & Clarke, V. (2021). Thematic analysis: A Practical Guide. Sage
Publications Limited.

Byram, M. (2021). Teaching and assessing intercultural competence: Revisited (2nd
ed.). Multilingual Matters.

Ciftci, E. Y., & Savas, P. (2018). The role of telecollaboration in language and
intercultural learning: A synthesis of studies published between 2010 and 2015.
ReCALL, 30(3), 278-298.

Council of Europe. (2020). Common European Framework of Reference for
Languages: Learning, teaching, assessment — Companion volume. Council of Europe
Publishing. https://rm.coe.int/cefr-companion-volume-with-new-descriptors-
2018/1680787989

Deardorff, D. K. (2006). Identification and Assessment of Intercultural Competence
as a Student Outcome of Internationalization. Journal of Studies in International
Education, 10(3), 241-266. https://doi.org/10.1177/1028315306287002

Deardorff, D. K. (2015). Intercultural competence: Mapping the future research
agenda. International Journal of Intercultural Relations, 48, 3-5.
https://doi.org/10.1016/j.ijintrel.2015.03.002

Deardorff, D., & Arasaratham-Smith, L. (Eds.). (2017). Intercultural Competence in
Higher Education: International Approaches, Assessment and Application (1st ed.).
Routledge. https://doi.org/10.4324/9781315529257

Ennis, M. J., Verzella, M., Montanari, S., Sendur, A. M., Pissarro, M. S., Kaiser, S.,
& Wimhurst, A. (2021). A Telecollaboration Project on Giving Online Peer
Feedback: Implementing a Multilateral Virtual Exchange During a Pandemic.
Journal of Language and Education, 7(4), 66-82.
https://doi.org/10.17323/jle.2021.11914

Fantini, A. (2018). Intercultural Communicative Competence in Educational
Exchange: A Multinational Perspective. Routledge.

Geng, G. (2018). Are Turkish EFL pre-service teachers ready to manage intercultural
challenges? Intercultural Education, 29(2), 185-202.
https://doi.org/10.1080/14675986.2018.1429790

Gregersen-Hermans, J. (2017). Intercultural competence development in higher
education. In Intercultural Competence in Higher Education (1st ed., pp. 67-82).
Routledge. https://doi.org/10.4324/9781315529257-7

Griffith, W. 1., & Lim, H.-Y. (2024). Teaching Intercultural Communicative
Competence in the Foreign Language Classroom. Mextesol Journal, 48(1), 1-10.
https://doi.org/10.61871/mj.v48n1

500


https://doi.org/10.29333/ejecs/1718
https://doi.org/10.1162/qss_a_00019
https://doi.org/10.36923/jicc.v17i2.736
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://doi.org/10.1177/1028315306287002
https://doi.org/10.1016/j.ijintrel.2015.03.002
https://doi.org/10.4324/9781315529257
https://doi.org/10.17323/jle.2021.11914
https://doi.org/10.1080/14675986.2018.1429790
https://doi.org/10.4324/9781315529257-7
https://doi.org/10.61871/mj.v48n1

Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

[18]

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

Gutiérrez-Santiuste, E., & Ritacco-Real, M. (2023). Intercultural communicative
competence in higher education through telecollaboration: typology and
development. Education and Information Technologies, 28(11), 13885-13912.
https://doi.org/10.1007/s10639-023-11751-3

Helm, F. (2013). A dialogic model for telecollaboration. Bellaterra Journal of
Teaching and Learning Language and Literature, 6, 28-48.

Hua, Z. (2013). Exploring Intercultural Communication. Routledge.
https://doi.org/10.4324/9780203798539

Ismailov, M. (2021). Virtual exchanges in an inquiry-based learning environment:
Effects on intra-cultural awareness and intercultural communicative competence.
Cogent Education, 8(1). https://doi.org/10.1080/2331186x.2021.1982601
Ito-Morales, K., & Fuse, R. (2025). Telecollaboration In Japanese Among Spanish
And Finnish Students: Its Potential For Motivation And Mediation. Journal of
Intercultural Communication, 25(1), 107-120.
https://doi.org/10.36923/jicc.v25i1.1055

Jenkins, J. (2014). English as a lingua franca in the International University.
Routledge. https://doi.org/10.4324/9780203798157

Jargensen, M., Mason, A., Pedersen, R., & Harrison, R. (2020). The Transformative
Learning Potential in the Hybrid Space Between Technology and Intercultural
Encounters. Journal of Studies in International Education, 26(3), 318-333.
https://doi.org/10.1177/1028315320976030

Madden, O. (2022). Fostering foreign language student teachers’ glocal competence
through telecollaboration. Australian Journal of Applied Linguistics, 5(3), 158-178.
https://doi.org/10.29140/ajal.v5n3.53si4

Nguyen, N. D., Leung, A. H., Hien, H., & Thiet, N. (2024). The Impact of Virtual
Exchanges Using English as a Lingua Franca on Students’ Linguistic and
Intercultural Competence. Teaching English as a Second or Foreign Language—
TESL-EJ, 28(3). https://doi.org/10.55593/ej.28111al

Nowak, S., & Razewska, A. (2024). Challenging but Rewarding Aspects of
Telecollaboration: The Case of Virtual Israeli-Polish (VIP) Project. Theory and
Practice of Second Language Acquisition, 10(2), 1-47.
https://doi.org/10.31261/tapsla.14881

O’Dowd, R. (2006). Telecollaboration and the development of intercultural
communicative competence. Langenscheidt.

O’Dowd, R., & Dooly, M. (2020). Intercultural communicative competence
development through telecollaboration and virtual exchange. In J. Jackson (Ed.),
Routledge handbook of language and intercultural communication (2nd ed., pp. 361
375). https://doi.org/10.4324/9781003036210-28

Orsini-Jones, M. (2023). Virtual Exchange as a Transformational Third Space for
English Language Teacher Education. International Journal of Computer-Assisted
Language Learning and Teaching, 13(2), 1-20.
https://doi.org/10.4018/ijcallt.334712

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow,
C. D., Shamseer, L., Tetzlaff, J. M., Akl, E. A., Brennan, S. E., Chou, R., Glanville,
J., Grimshaw, J. M., Hrobjartsson, A., Lalu, M. M., Li, T., Loder, E. W., Mayo-
Wilson, E., McDonald, S., ... Moher, D. (2021). The PRISMA 2020 statement: An

501


https://doi.org/10.1007/s10639-023-11751-3
https://doi.org/10.4324/9780203798539
https://doi.org/10.1080/2331186x.2021.1982601
https://doi.org/10.36923/jicc.v25i1.1055
https://doi.org/10.4324/9780203798157
https://doi.org/10.1177/1028315320976030
https://doi.org/10.29140/ajal.v5n3.53si4
https://doi.org/10.55593/ej.28111a1
https://doi.org/10.31261/tapsla.14881
https://doi.org/10.4324/9781003036210-28
https://doi.org/10.4018/ijcallt.334712

Shepelytska & Benavides (2026) Dibon Journal of Languages Vol 2, Issue 2

[32]

[33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]

updated guideline for reporting systematic reviews. International Journal of Surgery,
88, 105906. https://doi.org/10.1016/j.ijsu.2021.105906

Polyakova, O., & Galstyan-Sargsyan, R. (2021). Sustainable Higher Education via
Telecollaboration: Improving Plurilingual and Pluricultural Competence. Integration
of Education, 25(4), 544-561. https://doi.org/10.15507/1991-
9468.105.025.202104.544-561

Polyakova, O., Goryacheva, I. N., & Galstyan-Sargsyan, R. (2021). Collaborative
Online Learning: Plurilingual and Pluricultural Development. Vysshee Obrazovanie
v Rossii = Higher Education in Russia, 30(10), 117-127.
https://doi.org/10.31992/0869-3617-2021-30-10-117-127

Rojas-Barreto, Castafieda-Trujillo, J. E., & Meadows, B. (2025). Fostering
Intercultural Competence in Teacher Education: A Tri-National Co-construction
Dialogue Experience. Cuadernos de Linguistica Hispanica, 45, 1-21.
https://doi.org/10.19053/uptc.0121053x.n45.2025.17793

Rose, H., & Galloway, N. (2019). Global Englishes for Language Teaching.
Cambridge University Press. https://doi.org/10.1017/9781316678343

Saquing, J. (2026). Intercultural Communicative Competence (ICC) Preparedness of
English as a Second Language (ESL) learners for exchange student opportunities. In
Proceedings of the 1st International Conference on Intelligent Methods and
Advanced Computer Scientific Innovations - Volume 2: IMACSI (Vol. 2, pp. 722—
729). SciTePress. https://doi.org/10.5220/0014176600004932

Saricoban, A., & Oz, H. (2014). Research into pre-service English teachers’
intercultural communicative competence (ICC) in Turkish context. Anthropologist,
18(2), 523-531.

Sert, O., & Ishino, M. (2025). Collaborative Noticing of Multimodality in Language
Classroom Interaction: A Telecollaboration Project Between Student-Teachers of
English in Sweden and Japan. TESOL Journal, 16(4).
https://doi.org/10.1002/tesj.70072

Stambouli, M. H. B., & Sarnou, H. (2023). Developing the Intercultural Competence
of Algerian University Students through Virtual Intercultural Exchanges. Arab World
English Journal, 1, 62-74. https://doi.org/10.24093/awej/comm1.5

Steyn, M., & Reygan, F. (2017). New competencies for intercultural communication.
In Intercultural Competence in Higher Education: International Approaches,
Assessment and  Application  (1st ed., pp. 83-94). Routledge.
https://doi.org/10.4324/9781315529257-8

Tabasi, Y., Tondowala, I. B., Tupamahu, M. S., Sigilipu, F. P. S., & Septiana, K. A.
K. (2024). The Effectiveness of Technology-Enhanced Learning Tools in English
Language  Education. Journal on  Education, 6(4), 21589-21601.
https://doi.org/10.31004/joe.v6i4.6308

Vinagre, M. (2017). Developing teachers’ telecollaborative competences in online
experiential learning. System, 64, 34-45.

Yang, P., & Samat, N. A. (2023). Using Telecollaboration to Develop English
Learners’ Intercultural Competence in the Chinese Context. Theory and Practice in
Language Studies, 13(6), 1564—1572. https://doi.org/10.17507/tpls.1306.26

502


https://doi.org/10.1016/j.ijsu.2021.105906
https://doi.org/10.15507/1991-9468.105.025.202104.544-561
https://doi.org/10.15507/1991-9468.105.025.202104.544-561
https://doi.org/10.31992/0869-3617-2021-30-10-117-127
https://doi.org/10.19053/uptc.0121053x.n45.2025.17793
https://doi.org/10.1017/9781316678343
https://doi.org/10.5220/0014176600004932
https://doi.org/10.1002/tesj.70072
https://doi.org/10.4324/9781315529257-8
https://doi.org/10.31004/joe.v6i4.6308
https://doi.org/10.17507/tpls.1306.26

